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Abstract  
Activities are the backbone of the class since they influence many factors that lead to learning such as motiva-

tion, participation, students’ involvement in class, and the classroom environment. This study aimed at identi-

fying the type of activities students like to do in the classroom and the activities teachers frequently use in 

class. This study followed a quantitative research methodology with a qualitative component. Quantitative 

data was collected through a 54 Likert-scale items questionnaire, which explores classroom activities. Data 

were analyzed with the Statistical Package for the Social Sciences (SPSS) software program. Eight hundred 

and four students and thirty-one teachers of a Language Center at a university in Tijuana participated in the 

study. Findings indicate that teachers more frequently use grammar, reading, and listening activities while 

students favor listening, vocabulary, and grammar activities. Similarities and differences were found in the 

analysis. The qualitative component showed that students would like to include more speaking activities in 

their classes.  

Keywords: Activities, preference, classroom, speaking activities, grammar activities  

 
¿Las actividades que utilizan los profesores en el aula coinciden  

 con las preferencias de los estudiantes? 
 

Resumen 
Las actividades que se realizan en el aula son la columna vertebral de la clase, ya que influyen en muchos facto-

res que conducen al aprendizaje, tales como la motivación, la participación de los estudiantes en la clase y el 

ambiente del aula. Este estudio tuvo como objetivo identificar el tipo de actividades que les gusta hacer a los 

estudiantes en el aula y las actividades que los profesores utilizan con frecuencia en clase. Este estudio siguió 

una metodología de investigación cuantitativa con un componente cualitativo. Los datos cuantitativos se reco-

pilaron mediante un cuestionario de 54 ítems en escala Likert, que explora las actividades del aula. Los datos 

se analizaron con el programa informático Statistical Package for the Social Sciences (SPSS). En el estudio participa-

ron ochocientos cuatro estudiantes y treinta y un profesores de un Centro de Idiomas de una universidad de 

Tijuana. Se encontraron similitudes y diferencias en el análisis, ya que los hallazgos indican que los maestros 

utilizan con mayor frecuencia actividades de gramática, lectura y comprensión auditiva, mientras que los estu-

diantes favorecen las actividades de comprensión auditiva, vocabulario y gramática. El componente cualitativo 

mostró que a los estudiantes les gustaría incluir más actividades de expresión oral en sus clases. 

Palabras clave: Actividades, preferencia, aula, actividades de conversación, actividades gramaticales. 

 



Plurilinkgua, vol. 16, núm. 1, 2020.                          ISSN: 2007-6975 

Do the activities teachers use in the classroom match students’ preferences? 
Samperio Sánchez 

 

2 
 

Introduction  

Many internal and external factors contribute to learning of a foreign language. The activi-

ties that teachers decide to use in their daily teaching might be an important factor to con-

sider. The inclusion, or not, of a variety of activities in the classroom might have a positive 

or negative impact on the student, the classroom environment, and language learning. The 

selection of good activities can make a class dynamic, interesting, or even enjoyable. There-

fore, it can motivate students to attend classes and participate in class; additionally, they can 

help students gain confidence in the language use. On the other hand, the activities used in 

the classroom can also make the class extremely tedious, boring, unbearable, and can even 

push students to quit classes.  

Teachers’ lack of knowledge of students’ perception of the procedures they use in class 

can have negative consequences. Thus, it is important to consider and analyze students’ per-

ception of the activities that teachers include in the classroom, and it is equally important 

to explore the extent to which teachers are aware of the importance of the selection and 

inclusion of activities in their daily practice. 

This study set out to identify the activities that students enjoy doing in the classroom and 

the activities that teachers commonly use in their daily teaching. To increase motivation in 

the classroom, Tian (2005) suggests promoting student curiosity by using a variety of teach-

ing methods and activities. Therefore, knowing students’ preferences for activities might 

have pedagogical implications such as enhancing motivation once students are already tak-

ing the class, creating an enjoyable atmosphere, and even generating intrinsic motivation for 

continuing studying the language further than compulsory classes.  

According to Makel and Plucker (2014), replication studies are not common but they are 

needed. Thus, the purpose of this study was to replicate on a larger scale and extend the 

study of Samperio (2017) who found a mismatch between teachers' frequently used activities 

and students' preference for activities.  
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Literature review 

Hubbard, Jones, Thornton, and Wheeler (1991) explain that teaching has a hierarchical sys-

tem that comprehends the approach, the method, and the techniques. Hubbard et. al. (1991, 

p. 31) claim that “different approaches may share the same techniques and even the same 

methods, and different methods may share the same techniques”. That is, techniques cannot 

be attributed to a single method or approach. Therefore, despite the teaching method, a tech-

nique is what teachers use to help students understand, practice, memorize, and recall in-

formation. In this sense, it is feasible to understand techniques as activities since activities 

also fulfill a purpose. Richards and Schmidt (2010) define teaching activities as “any class-

room procedure that requires students to use and practice their available language re-

sources” (p. 9). According to Richards and Rodgers (2001), techniques refer to virtually eve-

rything students do in the classroom. Consequently, an activity represents what the student 

will do with the information that the teacher provides with a learning purpose.  

An activity may include a series of steps that the student must follow to achieve the learn-

ing objective; Breen (1987) defines it as a task. According to Breen, a task has a particular 

objective, appropriate content, a specific work procedure, and a series of results for those 

who perform the task. This task usually requires a series of instructions to carry it out 

properly. As stated by Nunan (1989), an effective task is a series of activities that have an 

objective, new information, a process, a result, and an evaluation. According to Willis (1996) 

“tasks are always activities where the target language is used by the student for a communi-

cative purpose (goal) in order to achieve an outcome” (p. 23). Nunan (2004) uses the word 

‘task’ instead of ‘activity’. He defines a task as “a piece of classroom work which involves 

students in comprehending, manipulating, producing or interacting in the target language 

while their attention is principally focused on meaning rather than form" (p. 10). In this way, 

Nunan sees the activities as part of a task. That is to say, activities come in chains, and they 

rarely come in isolation; they are often in groups included in procedures. For example, lis-

tening to a recording might be preceded by looking at pictures or reading questions and 

what comes after is the revising of the answers, or comparing answers with classmates. 

The activities students do in the classroom can help them in the process of learning in 

many ways. Reducing anxiety and overcoming fear or shyness, keeping or raising motivation, 

and practicing the language are some of the ways in which the selection of activities can 
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help. Ur (1988) suggests that there are features in activities that can increase students’ mo-

tivation, interest, and attention. Riddell (2003) states that activities should vary from lesson 

to lesson and that they need to be carefully selected, relevant and interesting. However, it is 

difficult to have a set of features in activities since each activity works differently in students, 

and they might have a different effect on each one. For instance, whereas a student might 

enjoy having class presentations, another might be anxious about them. Thus, students bring 

their individual characteristics, which will affect their perception of activities. 

Teachers’ choice of activities is greatly influenced by teaching styles and teachers’ beliefs. 

According to Williams and Burden (1997), “teachers’ deep-rooted beliefs about how lan-

guages are learned will pervade their classroom actions more than a particular methodology 

they are told to adopt or course book they follow” (p. 57). They also claim that teachers’ 

beliefs “will influence their actions in the classroom” (pp. 48–49). That is, what teachers 

believe about language learning would influence their choice for activities. Therefore, if a 

teacher is fond of grammar activities, they will likely favor activities that promote the learn-

ing and use of grammar. Likewise, if a teacher believes that oral communication is necessary, 

they will favor speaking activities. According to Richards and Lockhart (1994), teachers de-

velop their beliefs over time from the way they were taught and from their experience of 

what works well with students, through practice in addition to personality factors, research 

or principles derived from various approaches or methods. 

What students lack, need, and want (Hutchinson & Waters 1987) are three factors that 

might determine students’ perception and expectations of the language learning process. 

Consequently, lacks, needs and wants of the language might control students’ preference for 

activities. Nonetheless, what they want to do with the language correlates with the activities 

students will prefer to do. When activities satisfy what they want, students will enjoy ac-

tivities and the environment in the classroom, and it will probably enhance motivation and 

participation. Roever and Duffy (2005) discovered that some reasons for students quitting 

their study of language were the amount of work, the inadequate placement level, and the 

dissatisfaction with the teaching methodologies and content of the language class.  
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Prior Work  

Research conducted in regards to students’ and teachers’ perceptions of about activities has 

shed light on the procedures that students prefer, enjoy, or favor in class. Gholami and Reza 

(2013) conducted research on language learning preferences. They researched activities for 

learning, error correction, and assessment. They discovered a mismatch between the activi-

ties students enjoy having in class and the ones teachers use. In a similar way, Al-Mekhlafi 

and Seyabi (2017) investigated the perceptions of EFL students regarding their most pre-

ferred classroom activities. They reported differences between advanced and beginner stu-

dents’ preference for activities.  

Research has also been conducted with single activities. For example, Chou (2014) inves-

tigated how activities such as games, songs, and stories helped and motivated 72 Taiwanese 

EFL primary school pupils (between the ages of 8 and 11) to learn English vocabulary. Chou 

discovered a positive effect on students’ motivation to increase their English vocabulary. 

Studies conducted on activities on isolated skills such as speaking, listening, reading, and 

writing have shown varied results; however, most researchers have examined activities glob-

ally in the classroom. Weger-Guntharp (2008) investigated the students’ preferences for 

these skill-based activities, and he discovered that students favored listening and speaking 

activities the most, and grammar activities the least. As stated before, this might be due to 

the confidence they have in their language level. 

The search for elements that can help students reach success in language learning has 

been varied and plentiful. Findings have shown similarities and differences in students’ and 

teachers’ perceptions of classroom activities. It is important to know that many factors con-

tribute to the preference students have for certain activities such as the level, students’ per-

sonality, student’s motivation for studying the language, or teacher’s methodology. The 

search for activities that teachers should include in the classroom with beneficial effects on 

students’ learning is still ongoing; it should continue producing findings that can aid teach-

ers in developing the best learning conditions for their students.  
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Methodology  

This study aimed to identify the preferences that students have for the activities that teach-

ers use in their everyday teaching. A mixed-methods approach was used that included qual-

itative and quantitative data collection. The study also expected to find a match between 

the activities students prefer to have in the classroom and the ones teachers include in the 

classroom. With this study, the researchers attempt to answer the following questions: 

1. Do students prefer a specific type of activities? 

2. How often do teachers include in the classroom activities that students prefer? 

3. Do the activities teachers use match students’ preference for activities in class? 

Participants  

In this study, eight hundred and four students, and thirty-one teachers participated. The 

sample included not only university students but also people from the general community 

who were taking English lessons during the study in the language center.  

The questionnaire  

Although the number of activities that can be used in class may vary considerably in different 

teaching contexts (for example, the level, the topic, the type of course), the instrument was 

developed considering activities commonly used in language teaching. The activities in-

cluded in the questionnaire represent a sample of the activities that teachers use. 

A 54-item Likert questionnaire adapted from Samperio’s questionnaire (2017) was used 

to collect numerical data. The questionnaire explored classroom activities in seven catego-

ries: reading, writing, speaking, listening, grammar, vocabulary, and other activities. Table 1 

shows items divided into categories. Activities included in each category practice the skill 

that it was named after. The “other activities” category included activities that did not fit in 

any of the previous categories such as playing games. 

The questionnaire measured frequency in 5 points: always, usually, sometimes, occasion-

ally, and never.  Since the intention was to know the activities teachers had never used, on 

the questionnaire, teachers marked activities they had never done in class before. 
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Table 1. Items of the questionnaire in categories 

Category Items on  
the questionnaire 

Number of  
items 

Grammar  1-7 7 

Listening 8-14 7 

Speaking  15-26 12 

Reading 27-37 11 

Writing  38-42 5 

Vocabulary  43-49 7 

Other activities  50-54 5 

 

The students’ questionnaire included the same activities in order to identify a possible match 

between teachers’ and students’ answers. The questionnaire for students was in Spanish 

since it was for students with any level of English in the Language Center. The survey meas-

ured the degree of preference in terms of activities students like to do in the classroom. It is 

important to note that following Spratt (1999) the word “preference” is used alternatively as 

“like” in this study. The scale measured 5 points by using the expression “in the English class, I 

like” a lot, some, more or less, a little, or not at all, and never done before. 

A qualitative component was included in the questionnaires in form of a question that 

sought for activities not mentioned in the questionnaire. In these questions, learners could 

state the activities they wanted to have in class.  

Results  

General descriptive statistics 

The study was conducted with 804 students and 31 teachers from different levels of English 

at the Language Center. Descriptive statistics of the students’ data show that 65.4 % (527) 

are female students and 34.6 % (277) are male students. Concerning the level of English of 

students, data indicates that 27.2% belonged to level 1, 23.3% to the level 2, 22.0% to the 

level 3, 15% to the level 4.1 % to the level 5, and 4.1% 27 to the level 6. Additionally, a  group 
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of students learning English  as a requirement to exit the university also answered the ques-

tionnaire, and it represented 4.2%.  

Activities that students prefer to do in the English class 

Analysis of quartiles showed that activities in the third quartile represent the activities with 

the highest mean score, which means activities with the highest preference. On Table 2, we 

can observe the activities students prefer to do in the English classroom. 

Table 2.The most preferred activities by students arranged in descending order 

Act Category Description of the activity Mean  SD 

22 Speaking practice pronunciation by repeating after the teacher or re-

cordings 

5.37 .980 

42 Writing correct my writing (correct spelling, grammar, punctuation). 5.36 1.057 

49 Vocabulary match vocabulary with its meaning 5.33 1.061 

5 Grammar do grammar exercises (fill in the blanks or complete sen-

tences, dialogs, order sentences, matching) 

5.31 .952 

8 Listening listen to recordings, and do exercises such as multiple choice 

questions, fill in the blanks, completing, matching, ordering, 

true or false, etc. 

5.30 1.047 

12 Listening listen to recordings and repeat words, sentences, questions, 

sounds, intonation, pronunciation, etc. 

5.28 1.088 

33 Reading read and answer exercises (fill in the blanks, matching, true 

and false, etc.) 

5.24 1.043 

6 Grammar write examples (sentences, questions, etc.) of a new grammar 

structure  

5.21 .902 

10 Listening listen to recordings and identify sounds, word stress, intona-

tion, pronunciation, etc. 

5.20 1.155 

30 Reading read and look up unknown words in a dictionary on the in-

ternet 

5.17 1.115 

48 Vocabulary review vocabulary  5.16 1.102 

 

Table 2 shows that learners favored listening, reading, and grammar activities in their 

classes. Interestingly, the activity with the highest mean score is a speaking activity, which 

involves pronunciation. It is possible to speculate that students might like to have the cor-

rect pronunciation of the words they use. Likewise, activity 12 practices not only the correct 

pronunciation but also the intonation of words and sentences through listening input. This 

would suggest that it is important for students to produce accurate language not only in the 

form but also with an accurate pronunciation. 
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An analysis of activities grouped into categories was conducted to identify what type of 

activities students would favor the most. Results showed that students reported a signifi-

cant preference for listening activities (M=5.02) followed by vocabulary /(M=4.89), and 

grammar (M= 4.84) activities. In contrast, writing (M=4.37), speaking (M=4.39), and other 

activities(M=4.55) are the least preferred by students. Data analysis allowed us to observe 

that students do not favor speaking activities. It can also be observed in Table 2 that 3 out 

of the eleven are listening activities. 

Activities that teachers use in class 

Cronbach’s alpha test of the questionnaire’s reliability indicated a consistency at a global 

level of .93. Gliem and Gliem (2003) state that the closer Cronbach’s alpha coefficient is 

to1.0, the greater the internal consistency of the items in the scale. Thus, it shows the struc-

tural validity of the questionnaire. Mean scores of activities used by teachers in the class-

room were obtained in order to identify the activities that are frequently used and the least 

frequently used in the classroom. Data analyses indicated that 10 activities were used at high 

frequency rate (M=5.1 or higher) and nine activities at low frequency rate (M=4.4 or lower). 

Table 3 shows the mean scores and standard deviations of the activities that teachers fre-

quently use, and the category they belong to. 

 

Table 3. The most frequently used activities by teachers arranged in descending order 

A

ct 

Category Description of the activity M SD 

6 Grammar write examples (sentences, questions, etc.) of a new grammar 

structure seen 

5.65 .709 

33 Reading read and answer exercises (fill in the blanks, matching, true and 

false, etc.) 

5.58 .672 

5 Grammar do grammar exercises (fill in the blanks or complete sentences, di-

alogs, order sentences, matching) 

5.48 .769 

16 Speaking ask and answer questions in pairs (to practice a structure, chit 

chat, etc.) 

5.48 .677 

29 Reading read aloud for the class (not the teacher) to listen 5.45 .768 

39 Writing write sentences paragraphs, stories, dialogs, individually 5.35 .709 

1 Grammar analyze grammatical rules from charts, reading passages 5.32 .832 

8 Listening listen to recordings, and do exercises such as multiple choice ques-

tions, fill in the blanks, completing, matching, ordering, true or 

false, etc. 

5.19 .946 

48 Vocabulary review vocabulary seen in prior classes 5.19 .946 
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30 Reading read and look up unknown words in a dictionary on the internet 5.16 .969 

 

Among the ten activities that teachers frequently use, figures in table 5 show that gram-

mar and reading activities are included frequently by teachers. Vocabulary, listening, writ-

ing, and speaking activities were also included among this set of data. Interestingly, the use 

of speaking activities is scarce.  

Activities grouped in categories were also analyzed.  Data in Table 6 indicate that teach-

ers highly use grammar (M=5.02), reading (M=4.89) and listening (M=4.75) activities. In con-

trast, they use other activities less often (M=4.54), vocabulary (M=4.60), writing (M=4.70), 

and speaking (M=4.73) activities.    

Activities students like and activities teachers use in the classroom 

Teachers reported using most of the activities in the questionnaire in class. However, only 

four teachers reported that they had never used a few of the activities included in the ques-

tionnaire. In order to identify a difference in the frequency of strategy use and the preferences 

students have for such activities, a t-test for independent samples was conducted. Table 4 

shows the results of the t-test for independent samples between teachers and students.  

Table 4. T-test for independent samples between teachers and students 

 t Sig. Mean  
Difference 

Std. Error  
Difference 

Grammar -1.6 .117 -.182 .116 

Listening  1.8 .076 .267 .150 

Speaking -2.1 .035 -.336 .159 

Reading -1.7 .090 -.243 .143 

Writing -1.9 .058 -.342 .180 

Vocabulary 1.8 .077 .291 .164 

Other Activities .031 .976 .006 .198 

 

Results of the t-test show that only speaking activities have a statistically significant dif-

ference. That is, teachers use more speaking activities in class than what students would like 

like.  
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In order to observe this match, activities compared at a single level were graphed. Figures 

1 and 2 show a comparison chart between the activities that students like to do in class and 

the frequency in which teachers use these activities. Despite the apparent differences in the 

graphs, sixteen activities show a greater difference: listening activities 10 and 14, speaking 

activities 18, 19, 23, 24, and 25; reading activities 29, 32, and 37; writing activities 38, 39 and 

42; vocabulary activities 46 and 49; and “other activity” 52. 

The questionnaire included an open question that could indicate what activities (not 

mentioned in the questionnaire) students would like to have in the classroom. This, some-

how, complements and reinforces what students reported as never done in class. One hun-

dred and one observations that expressed activities for language learning were gathered and 

grouped in skills and sub-skills. Although some of the activities reported by students were 

included in the questionnaires, they were quantified in order to observe their preference for 

activities and to be able to contrast with numerical data of the questionnaire analyzed. 

Interestingly, speaking activities were highly reported as activities students would like 

to have in the classroom. Even though many of the activities reported by students in terms 

of speaking were included in the questionnaire, students reported them as activities they 

would like to have in class. That is, students either did not clearly identify the activities in 

the questionnaire or they wanted to emphasize the desire to include more speaking in their 
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lessons. Therefore, this finding does not coincide with the results of the quantitative find-

ings. 

 

Discussion  

Activities that students prefer to do in the classroom  

Data analyses provided interesting findings. Activities analyzed in categories showed that 

students favored listening activities. In contrast, they do not enjoy having writing activities. 

Findings in the qualitative component of the questionnaire support the preference. Learners 

reported 21 listening activities, which included dictation, watching movies and videos, and 

having native speakers as guests to listen to them. Additionally, students reported having 

classes completely in English, which also suggests that they enjoy listening to the English 

language.  

The preference students have for listening activities might reside on their perception of 

what is more difficult in language learning. If they find developing the listening skill difficult, 

they might tend to favor activities that help them practice listening. The act of listening is 

wholly dependent on the ability to comprehend the speaker, and the mastering of the accent 
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of a foreign language needs practice. When listening, students need to comprehend what the 

speakers are saying. Additionally, students need to deal with the speed, accent, pronuncia-

tion, enunciation, grammar, and vocabulary of the speaker; thus, large amounts of practice 

are needed.  

When activities were analyzed individually, out of the 11 most preferred activities by stu-

dents, three belong to the listening category. Interestingly, the three listening activities re-

flect activities that texts books promote, for instance, listening to recordings and doing ex-

ercises, listening and repeating, and listening and identifying sounds. It seems that teachers 

delegate the practice of the listening skill to the activities in textbooks. 

The preference for listening activities might have a motivational factor in students, which 

concurs with Chou (2014) who found a positive effect of listening activities in motivation. 

Findings in this set of data also coincide with Weger-Guntharp’s findings (2008) who re-

ported that students had a preference for listening and speaking activities. Nonetheless, re-

searchers have not reported similar findings. This might be attributed to the goals of this 

research that sought preferences for activities that represent the learning or practice of lan-

guage skills. 

Activities grouped in categories also showed that students found vocabulary activities 

enjoyable. It can be said that vocabulary is entirely correlated to listening comprehension. A 

lack of vocabulary might cause breakdowns not only in listening but also in speaking. Most 

students seek to communicate in the target language for which vocabulary is not only im-

portant but also necessary. It might be feasible to believe that students also favor vocabulary 

activities because they want to feel they can comprehend what they listen. Nation (1990) 

claims that although the learning of vocabulary is not an end, it helps in the development of 

skills in language learning. Among the 11 activities that students preferred, two activities 

belong to the vocabulary category. Matching vocabulary words with their meaning and re-

viewing vocabulary seems to be highly enjoyed by students.  

The activities teachers frequently use in the language classroom 

Choosing activities to include in the classroom is a difficult task, and many factors contrib-

ute to this choice. Data Analysis indicated that teachers use grammar activities more fre-

quently, followed by reading and listening activities. This finding concurs with the findings 
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of Andrews (2003) who discovered that teachers favor teaching grammar inductively. He 

suggests that teachers tend to favor grammar activities because they have a relatively high 

level of explicit knowledge of grammar. Findings in this study also match Borg’s (2006) find-

ings who also discovered that teachers generally value and promote grammar in their work. 

Teachers frequently use grammar activities based on their perceptions. Farrell and Lim 

(2005) suggested that the teaching of grammar is influenced by the teachers’ views about 

language learning and what their students need and want. A possible explanation is the 

teacher’s teaching style, which might be correlated to their previous learning experiences 

and their teaching beliefs. Although every teacher has a different way of teaching grammar, 

teachers might believe that the formal study of grammar is necessary to master a foreign or 

second language. According to Andrews (2007), teachers’ own knowledge about grammar 

contributes to the instructional decisions they make. 

The use of the communicative approach has challenged the teaching of grammar, and 

whether implicitly or explicitly taught, it always takes part in most language learning class-

rooms; therefore, it is included in most of the textbooks for English language learning. An-

other possible reason for the inclusion of grammar activities more frequently is that text-

books are part of the daily teaching in most institutions because they can provide lessons 

with many advantages. This is reflected in the analysis of the nine activities with the highest 

mean score. Doing grammar exercises such as filling in the blanks and writing examples with 

the new grammar structure are frequently included in the classroom practice because they 

are commonly included in textbooks. One of the advantages of using a textbook is the variety 

of activities and resources that they offer to teachers; however, according to Richards (2001), 

this can also be a disadvantage since it can deskill teachers. In other words, they hinder 

teachers from implementing activities according to students’ needs. Richards explains that 

teachers’ primary function is to use materials and activities prepared by others. It is im-

portant to note that just as no methodology is perfect, no textbook will completely suit a 

language program. Of course, the teacher decides whether to use activities included in the 

textbook or not based on different reasons, which have not been explored in detail in this 

study. 

On the list of the most frequently used activities in the classroom reported by teachers, 

three activities belong to the reading category. The use of a textbook might also explain the 
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use of these activities; for example, item 33 (reading passages and answering exercises) is 

the most common practice to check comprehension in textbooks. One of the most common 

methods to assess comprehension in reading is the comprehension questions.  

Reading is a receptive ability that is usually conducted in private and in silence. However, 

teachers, such as the ones who participated in this study, have students read aloud for other 

students to listen, and perhaps for teachers to give feedback on pronunciation. Although the 

purpose of using activities was not explored in this study, it is feasible to believe that teach-

ers use reading aloud to improve pronunciation rather than comprehension.  

It is interesting to observe that speaking and writing activities were not ranked as fre-

quently used by teachers despite the institution’s commitment to teach students to com-

municate in both written and oral forms.  

Students’ preference for activities versus the activities that teachers use  

A match between what students like and what teachers do in the classroom would be ben-

eficial in many ways: the environment, motivation, language achievement, etc.; however, a 

match may not always be attainable. It would be difficult to fulfill all students’ likes and 

desires for activities in language learning. 

Data analysis indicated no statistically significant difference in most categories of activi-

ties. That is, the activities that teachers use to satisfy what students like to do in the class-

room; however, a statistically significant difference was found in speaking activities. An ex-

planation for the mismatch between the frequency in which teachers include speaking ac-

tivities and students the preference students have for speaking activities might be the per-

ception and value of the speaking skill teachers and students have. 

For students, speaking activities might represent a source of anxiety especially if they are 

exposed to other students. Young (1990, p. 539) claims, “Speaking in the foreign language is 

often cited by students as their most anxiety-producing experience”. Anxiety in speaking 

can be caused by factors such as difficulty to express a message and the idea of being judged 

unfavorably by their counterparts when making mistakes. This perception is triggered by 

their individual differences such as personality, emotions, or previous learning experiences. 
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Alpert and Haber (1960) explain that there is facilitating and debilitating anxiety. The 

former raises students’ motivation whereas the latter motivates the student to withdraw 

from the language task and leads them to adopt avoidance behaviors (Scovel, 1978). Debili-

tating anxiety might be caused by activities such as giving individual and oral presentations 

(items 18 and 19), having discussions or debates in class (item 21) or performing role-plays 

in front of the class (item 26) which are activities found on the least preferred activities by 

students. 

For teachers, including speaking activities in the classroom provides the student with 

many opportunities to speak in the target language and thereby learn many linguistic ele-

ments that need to be gradually learned. Lackman (2010) lists speaking subskills that stu-

dents need to develop in speaking such as fluency, accuracy, functions, appropriacy, turn 

taking, discourse, and markers, among others. Such subskills are practiced in varied speak-

ing activities, and students gradually develop them with the feedback of the teacher and 

constant practice.  

According to Martinez-Flor, Usó-Juan & Alcón (2006), “Speaking in a second language 

(L2) has been considered the most challenging of the four skills, given the fact that it involves 

a complex process of constructing meaning” (p. 139). Therefore, teachers might highly value 

speaking activities due to the benefit of developing the speaking skill. Teachers are speakers 

of the language, and they know the importance of developing the speaking skill. Conse-

quently, they help students develop skills that they will use in real life; however, activities 

such as individual or group presentations do not represent common practices in real life. 

This finding concurs with Huang and Hu (2016) who conducted research on classroom ac-

tivities. They discovered that 52.5% of their sample could not perceive speaking activities as 

interesting. Therefore, they might not perceive real learning in such activities because they 

are not receiving new input that can increase their learning. Thus, grammar activities be-

come interesting and highly valued by students because they feel they are learning and can 

see their language knowledge is increasing when they receive new structures.  

It is important to note that skills in language learning cannot be taught in isolation. Gol-

kova and Hubackova (2014) explain that “Productive skills would not exist without the 
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support of receptive ones” (p. 480). They also explain that “receptive skills usually come first 

and they should be followed by practical application of productive ones” (p. 478). 

Conclusion  

This research sought after identifying students’ preference for activities and teachers’ fre-

quency of activity use. Findings have indicated similarities and differences between the fre-

quency in which teacher include activities in the classroom and the preference students have 

for the activities that teachers use in the classroom. Results showed that students have a 

higher preference for listening, vocabulary, and grammar activities whereas teachers tend to 

include in the classroom grammar, listening, and speaking activities more frequently. Qual-

itative results showed no statistically significant difference in most categories of activities 

with the exception of speaking activities. Nonetheless, quantitative data suggests students 

would like teachers to include more activities that help them practice speaking.   

Teachers’ and students’ perceptions of the usefulness, enjoyment, practicality, or benefits 

of activities depend much on different variables, which we did not address in this study. On 

the students’ side, their personality, motivation for learning, previous learning experiences, 

etc. might affect their preference for activities in the classroom; on the teachers’ side, their 

teaching styles, teaching beliefs, or even their previous language learning experience would 

highly influence their decisions on the choice for activities to include in the classroom. How-

ever, findings in this study showed that, although not a perfect one, there is a match between 

the activities students like to do and the activities teachers choose to include in their daily 

teaching. This match might contribute to developing an enjoyable environment, higher par-

ticipation, more students’ involvement, and the impulse for learners to continue in their jour-

ney of language learning.  
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